Abstract
Introduction

1.
This is a comparative study of real estate education curricula in Botswana which was meant to establish the level of standardisation as purported by the Qualifications Authority (SAQA) and National Qualifications Framework (NQF) of South Africa; and Epley (1996) . This study was aimed at establishing the level and the extent of standardisation of Real Estate education curricula is Botswana. This paper has two sections, part one is the discussion of real estate education curricula at national/(local) level and part two is a global discussion of real estate education curricula aimed at establishing the similarities and differences in the curricula.
Real Estate education in Botswana has only been in existence since 2011 at University level. Since inception, no curriculum evaluation was conducted to compare subjects that are offered in real estate curricula in Botswana at a local level as well as with similar curricula internationally. Two universities run three programmes i.e. University of Botswana runs the (Bachelor of Science) BSc (Real Estate) and (Bachelor in Land Management) BLM while Ba Isago University College runs the (Bachelor of Commerce) BCom (Real Estate). All programmes that are offered at university level in Botswana are accredited by the Botswana Qualifications Authority (BQA). These three programmes are known variously in different schools for Real Estate as land management, real estate, land economy, estate management and property studies. The term land management is used here to describe these fields mentioned above, although land management is a separate programme at a few institutions/universities. The boundaries between some of these disciplines are not sharply drawn and what one institution calls real estate may largely overlap what other institution call land/estate management or land economy.
In Botswana, the field of Land Management/Real Estate is regulated by the Real Estate Professionals Act of 2007. The regulating body known as Real Estate Advisory Council (REAC) (a government body under the Department of Lands) endorses the area of practice for those who are qualified and are full members of the Real Estate Institute of Botswana (REIB) under the categories of Valuer, Property Manager, Auctioneer and Real Estate Agent (Republic Government of Botswana, 2007) .
The problem statement of the study was developed based on existing literature/previous research done on this topic. The major issue which was raised by researchers and academics is lack of standardised Real Estate curricula in learning institutions. The main problem of this study was to evaluate "to what degree or level do the programmes offered in these two institutions in Botswana compare with other institutions' programmes in terms of the principle of standardisation as suggested by the South African Qualifications Authority (SAQA) and National Qualifications Framework (NQF)?" The paper's objective is to carry out a comparative analysis of the three programmes offered at degree level at the University of Botswana and Ba Isago University College in terms of curriculum structure and to establish the following: (i) the level of similarity between these curricula in Real Estate education; (ii) the difference within the curricula in Real Estate education that are being offered in these two learning institutions; and (iii) the level of standardisation as far as Real Estate education curricula in Botswana is concerned;
The overall goal is to build towards a standardisation of curriculum in Real Estate education in Botswana. While it is appreciated that standardisation of curriculum is an elusive goal since curricula are developed because of specific needs, it is considered that core curriculum can be defined in a jurisdiction such as a country or a region. Such defined curriculum would help institutions of higher learning as well as professional institutions to compare and evaluate key competencies in the area of Real Estate education. The paper, therefore, addresses the quest for acknowledging the worldwide endeavour to standardise courses in Real Estate programmes. The study is an important contribution to the evaluation of undergraduate real estate education offered in Botswana. No such studies have been conducted in part due to the new nature of the programmes in Botswana. In addition, existing level of skills and knowledge in Real Estate education should be further investigated (Epley, 1996) . The study addresses the concern of this scholar by comparing and analysing the undergraduate Real Estate education curricula offered in Botswana with a view of achieving the proposed level of standardisation.
Literature Review 2.
Education in real estate started in 1890 (Galuppo & Worzala, 2004) . In 1904, formal education began with a lecture course in New York at the West Side Nourse (1995) .citing (Davies, 1958) . This then implies that real estate education has been in place for over a century. A number of researchers have assessed the skills and knowledge requirements for real estate education. Epley (1996) was of the opinion that there was no agreement amongst educators on what is to be taught in real estate education because the field had not developed adequately. As such, he recommended that an indepth analysis of the different course contents in the programmes to gain an understanding of their variations and similarities was important. In a global review of real estate education, it was concluded that a universal definition in this respect was difficult to achieve due to lack of clear boundaries in the discipline (Black & Rabianski, 2003) . For instance, Carn & Rabianski (1986) noted that classifying Real Estate Principles (core) as an elective course in many real estate programmes is a manifestation of lack of understanding amongst academics.
The purpose of this analysis of Real Estate curricula is (i) to provide support for educators who are developing their curricula; (ii) to extend the real estate literature; and (iii) to provide factors to be included when developing or reviewing real estate programmes (Finch & Weeks, 2003) . They further realised that there was no real estate programme that was being offered universally in universities. Apart from Real Estate Principles, five other course subjects that should be part of any real estate curriculum were Property Investment Analysis, Real Estate Finance, Property Market Analysis, Property Appraisal, Policy and Law (Carn & Rabianski, 1986) . Despite Real Estate Principles being regarded as a core course, it appears as an elective in some curricula (ibid). As such, an ideal real estate programme should depict the interdisciplinary and multidisciplinary nature of the field and meeting the needs/concerns of the different stakeholders of the industry (Black, Carn, Diaz, & Rabianski, 1996) . They further emphasised the importance of a programme that is capable of producing effective real estate graduates who are equipped with appropriate concepts, techniques and skills necessary for problem solving in todays' world and in the future.
There are two basic paradigms for curriculum review. The first approach focuses on the knowledge and skills that must be acquired by the students in the programme (Butler, Gunterman & Wolverton, 1998) . In order to address this challenge, active participation of these real estate industry experts in defining the learning outcomes can help to meet this requirement (Butler et al, 1998) . In support of this, Cloete (2009) argued that the curriculum for real estate should be able to address the concerns/challenge of the industry and those of the regulating body. SAQA and NQF for South Africa have advocated for the standardisation of the curricula in real estate education in South Africa.
The second approach involves the acquisition of knowledge and skills through the use of a standard text book (Epley, 1996) . However, this model fails to address really issues in the industry. (Butler, Gunterman & Wolverton, 1998) .
Changing from passive learning to active learning combined with real world experience would improve the learning system (Butler, Gunterman & Wolverton, 1998) . In Kenya, the important role of experts in the acquisition, development, valuation, management, and disposal of property was recognised at an early stage (Olima, 2006) . As a result, the country invested in education, training and regulation of experts such as Land Surveyors, Valuers, Estate/Property Managers, Lawyers, Architects, Quantity Surveyors, and Planners among others (ibid). Real estate education in Kenya was first offered by the Royal Technical College of East Africa in 1956 to prepare candidates for the examination of the Royal Institution of Chartered Surveyors (RICS).
Furthermore, the curriculum for Bachelor of Arts in Land Economics is as old as the University of Nairobi (Olima, 2009) . It covers broad areas including economics, construction, law, planning, appraisal, investment, management and market analysis.
Research Method and Selected Real Estate Curricula 3.
The data used in this study was collected using three main approaches; Internet searches and email for programmes on real estate worldwide, interviews with Course Coordinators at the two universities in Botswana, programme brochures and real estate publications from the existing literature. The population for the study consisted of universities offering real estate education worldwide in the following regions: (i) Europe (20 countries), (ii) North America (two countries), (iii) Asia (eight countries), (iv) Latin America (two countries), (v) Pacific Rim (two countries), (vi) Africa (nine countries). A sampling frame comprising 43 universities offering real estate education in the world was developed. Thirty (30) (sample size = n) institutions were picked using simple random sampling at 90% confidence level with 10% margin of error for comparison purposes and analysis. Out of the thirty (30) countries that were identified, only thirteen (13) countries responded to the survey and the analysis is based on 43.33% response rate. The countries that are part of this survey are Botswana (BW), South Africa (ZA), Nigeria (NG), Tanzania (TZ), Malawi (MW), Kenya (KE), Ghana (GH), Zambia (ZM), Zimbabwe (ZW), China (CN), Baltic States (BS), Japan (JP) and South Korea (KO). Individual courses within respective real estate curricula were identified in the survey for comparison and further analysis. A global list comprising 78 degree courses was compiled and used for comparison and analysis purposes. The differences and similarities were evaluated using the global list of courses being offered in the thirteen countries.
The first step was to compare and analyse programmes that are offered by the two universities in Botswana and listed in table 1 below. Real estate curricula were compared looking at the level of qualification being offered by the institution. In this case a comparison of the courses was made for certificate, diploma and degree programmes. The reason for this evaluation was to establish how far Botswana is in terms of standardisation of real estate education curricula because graduates of these programmes are mobile and should be able to work anywhere in the world. Graduates from these universities are admitted into degree programmes by any of these two institutions, it is to their best advantage if the curricula do not differ in any aspect because this impact on the performance of students.
Differences in real estate education curricula at the local level in Botswana
Figure 4: Diploma Real Estate Curriculum in two Universities in Botswana
The results revealed that the programmes are different consisting of a variety of courses despite some similarities in courses offered. The total number of subjects being offered in degree curricula in Botswana is 46. The table below shows the subjects that are being offered by the universities under study as well as the differences in those subjects that are not being offered. It was revealed that 28 out of 46 subjects are not offered by all the three departments under study in Botswana, representing 61% disagreement on course offerings as illustrated in table 4 below. 
Similarities in real estate education curricula at local level in Botswana
The certificate curricula between the two universities in Botswana have also exhibited some similarity as shown in figure  1 . 27% of the courses offered in these institutions are similar. The diploma curricula also show that 32% of the courses in figure 3 are similar in the two real estate education curricula offered by the two universities in Botswana.
The results of the analysis of the two universities' curricula in figure 6 have some similar topics expected in a degree real estate curriculum. 39% of the subjects are similar in the three curricula that were analysed and 59% of the subjects in the two departments of the University of Botswana were similar to some extent. In table 4, it is shown that most of the subjects are offered across the three departments in two universities. It can then be concluded that despite the courses being offered in three departments of the two universities there are some (39%) agreement on the standard courses being offered in real estate education in Botswana to some extent. From the analysis of the courses offered by the two departments in the University of Botswana, it was clear that 77% (27) of the course subjects were similar in the two curricula of land management and real estate. 
Comparison of real estate curricula offered in Botswana and other countries.
Similarities in real estate curricula offered in Botswana and those offered in other countries
The results in figure 8 revealed that only 6% of the courses offered in these universities were similar in all respect. Out of these courses 60% were offered by universities in Botswana; 35% offered by the University of Witwatersrand in South Africa; 65% by the University of Nairobi in Kenya and 36% by the Copperbelt University in Zambia as shown in figure 5 . The results show that the courses are comparable internationally to some extent but we are still very far from achieving the level of standardisation of the real estate education curricula in Botswana as well as in other countries. 
Analysis
From the results of the study, it is clear that the differences in the curricula for real estate education are higher than the similarities which is the main reason for failure to standardise the real estate programmes worldwide. This is a major global challenge as noted by Epley (1996) . The call for standardisation of real estate curricula in learning institutions by South African Qualifications Authority (SAQA), National Qualifications Framework (NQA) and Epley (1996) is far-fetched globally as well as in Botswana. The results from this study in Botswana are in agreement with what other scholars have found and established in terms of differences and similarities in the curricula for real estate education. The differences are attributed to the diverse nature of the real estate programmes, different land tenure systems as well as the specific various needs of the industry that is being served by these programmes.
Conclusion
5.
The paper analysed three undergraduate real estate curricula (certificate, diploma and degree) offered by the two universities in Botswana. At the local level, the difference for certificate real estate curricula is 73%, 68% for diploma programmes and 61% for degree programmes. This is a clear indicator of the difficulty that institutions face in developing a standardised curricula for real estate education. The results showed similarities in the curricula that are offered in real estate education in Botswana. The variation in the curricula is significant and somehow concludes that educators have not agreed on common topics/courses that should be included in the syllabus. This may be as a result of locational attributes in which the universities are located so that they are able to meet the local industries' property needs and perceptions of the developers of the curricula. The curricula might be tailor-made to suit the needs of the sponsor as was the case with the land management programme at the University of Botswana. Since the Real Estate curricula is multidisciplinary, it is expected that the graduates of these curricula are ready to meet the stakeholders' needs in the property industry both in the public and private sectors of Botswana and elsewhere in the world which is a critical element on the part of the employer. The fact that the graduates of such programmes are mobile, means they might be employed in any labour market in the world thus the need to consider standardising the curricula that are developed for real estate education.
